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Via Redingensis - Our Educational Philosophy
Reading School has been educating boys since 1125. Our vision for Reading School is that, by 2025, we
will be a flourishing world-leading institution developing academic excellence and building good men; a
powerhouse of sustained high performance, advancing knowledge, and championing character through
our expertise and through partnerships. We will enrich the intellectual, sporting, artistic and cultural life
of our students for the benefit of society. We will provide an exceptional environment where a lifelong
love of learning is strengthened by the values of excellence, integrity, leadership, and community. These
values are at the core of the distinctive holistic approach to education called “The Reading Way” and they
represent our aspirations for our individual and collective behaviour.
Men of excellence aim high and develop the ambitions that enable dreams
to be achieved. They strive to achieve the best they can in all they do, while
their feet remain firmly on the ground. We believe that our boys should be
creative and adaptable, with the competencies required to succeed in their
global future. In pursuing excellence, we want to be an intellectual
powerhouse, a centre of teaching, innovation and excellence, and to deliver
sustained high performance. To this end, we promote a culture of
achievement that encourages talent, unleashes ambition, and rewards
curiosity for our boys in the academic sphere, in cultural endeavours, and in sport. We aim to produce
sustained high performance accompanied by personal development such that academic excellence is
married to well-being. We expect that all who learn or work in Reading School will understand the
importance of aspiring to the very best, holding themselves to account, and fulfilling their potential for the
benefit of others as well as themselves.
Men of integrity are authentic and earn respect. They are true to
themselves, they put their heart and soul into everything, and they can be
trusted to do the right thing. We believe that our boys should sustain a
positive attitude throughout their endeavours. In modelling integrity, we aim
to build champions of character and champions of change through
strengthening resilience and improving mental health. To this end, we create
a culture of courage, self-discipline and initiative that builds good men of
principle and upholds the unique significance of each boy as an individual.
We expect that all of us will understand the importance of honesty and seek to align our actions, words,
and goals with our shared values.
Men of leadership collaborate for the common good and work to bring out
the best in all of us. They show a spirit of commitment allied to a dynamic
sense of purpose, and they are dedicated to working with and for others
through teams and organisations. We believe that our boys should trust in
and enhance each other’s ability and expertise. In developing leadership, we
inspire and focus on continuous improvement. To this end, we foster a culture
of accountability complemented by a sense of compassion and consideration
for others, an appreciation of diversity, and a generosity of spirit. We expect
everyone in our school to understand their responsibilities for others and to provide service that benefits
the school, the community, and the world.
Men of community share knowledge through local, national and global
partnerships and networks. They nurture “a local body with an international
heart” that supports social mobility, growth, and lifelong learning from the
best possible sources of expertise and wisdom. We believe that our boys
should develop their experiences beyond the frontiers of their own context.
In creating community, we establish and build a network of partnerships to
drive best practice, reinforce our reputation for excellence, and develop deep
pride in our school. To this end, we build a culture of belonging that provides
opportunities in which boys can cultivate an outward-facing and international outlook. We expect all of us
to understand the need to be committed to learning from others and to sharing ideas across their
community.
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Via Redingensis and Our Graduate Profile
Via Redingensis – The Reading Way is a path of hope, of optimism and of aspiration, which travels from
“me” in Key Stage 3, to “you” in Key Stage 4, to “us” in Key Stage 5/Sixth Form. It gives our students
opportunities to flourish and achieve our desired outcomes through a process of discovery characterised
by curiosity, perseverance and reflection.
Via Redingensis
KS3 Imaginative: What
is possible for me this
year?
KS4 Accountable: What
do I feel is expected of me
this year?
KS5 Inquisitive: What
more do I hope to do this
year?

Our Graduates
Men of excellence who aim
high and develop the
ambitions that enable
dreams to be achieved. They
strive to achieve the best
they can in all they do
through curiosity,
perseverance, and reflection,
while their feet remain firmly
on the ground.

•
•

•

•
•

KS3 Honest: Who do I
hope to become this year?
KS4 Positive: What do I
hope to achieve through
my opportunities this year?
KS5 Courageous: What
is my mission this year?
KS3 Collaborative: How
do I hope to fit in this
year?
KS4 Considerate: How
do I hope to care for
others this year?
KS5 Generous: What can
I give this year?
KS3 Receptive: What do
I hope to learn about
myself this year?
KS4 Open: How will I
show that I’m willing to
share big ideas this year?
KS5 Outward Facing:
What lies beyond for me
this year?

Men of integrity who are
authentic and earn respect.
They are true to themselves,
they put their heart and soul
into everything, and they
can be trusted to do the
right thing.

•
•
•
•
•

Men of leadership who
collaborate for the common
good and work to bring out
the best in all of us. They
show a spirit of commitment
allied to a dynamic sense of
purpose, and they are
dedicated to working with
and for others through
teams and organisations.

•

Men of community who
share knowledge through
local, national and global
partnerships and networks.
They build a local body with
an international heart that
that nurtures social mobility,
growth, and lifelong learning
from the best possible
sources of expertise and
wisdom.

•

•
•

•
•

•

•
•
•
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Reveal creativity and adaptability in
exhibiting the competencies required to
succeed in their global future
Strive for achievement based on talent,
ambition, and curiosity in the academic
sphere, in cultural endeavours, and in
sport
Demonstrate sustained high performance
accompanied by personal development
such that academic excellence is married
to well-being
Understand the importance of aspiring to
the very best
Seek to hold themselves to account, and
fulfil their potential for the benefit of
others as well as themselves
Sustain a positive attitude throughout
their endeavours
Become champions of character and
champions of change
Demonstrate the courage, self-discipline,
and initiative that upholds the unique
significance of each boy as an individual
Understand the importance of honesty
Seek to align their actions, words and
goals with our shared values
Trust in and enhance each other’s abilities
and expertise
Focus on continuous improvement
Demonstrate accountability complemented
by a sense of compassion and
consideration for others, an appreciation
of diversity, and a generosity of spirit
Understand their responsibilities for others
Provide service that benefits the school,
the community, and the world
Develop their experiences beyond the
frontiers of their own context
Build a network of local, national and
global partnerships to drive best practice,
reinforce their reputation for excellence,
and develop deep pride in their school and
broader community
Demonstrate an outward-facing and
international outlook
Understand the need to be committed to
learning from others
Share ideas across their community

Via Redingensis and Our School
The Reading Way is a holistic approach to education. It is a path of hope, of optimism and of aspiration
which gives our students and staff the maximum opportunity to flourish. Our philosophy emphasises values
and characteristics that ensure our sustained high performance is accompanied by personal development,
that academic excellence is married to well-being. The values, ethos, and associated culture of our school
community are essential to drive our compelling narrative as a school of character that seeks to develop
academic excellence and build good men. We believe in building good men, pupils who are intellectually
curious and hard working – indeed, who are good and seek to do good for others. We promote excellence
in the academic sphere, in cultural endeavours and in sport. We encourage and nurture every student at
Reading School to recognise and develop his potential as an individual and as part of a team. We champion
the development of character through resilience, integrity, self-discipline and initiative. We develop a sense
of compassion, consideration for others and an appreciation of diversity. We value generosity of spirit,
empathy, charity and service.
Our character comes from the heart of our community. Our values of excellence, integrity, leadership, and
community represent the aspirations of our individual and collective behaviour through the academic, cocurricular, Floreat, and Social Mobility programs of the school. In order to achieve the vision we have set
for 2025 and beyond, we will place these positive values at the heart of Via Redingensis – The Reading
Way. Our focus on both academic excellence and building good men enables our students to flourish in
terms of university, career, character and relationships is of fundamental importance. We equip our
graduates with the knowledge, skills and competencies to be responsible and respectful active citizens,
contributing positively to society. The central significance of Social Mobility ensures Reading School must
continue to be committed to enhancing social mobility through education, especially through our flagship
Future Stories programme, supported by the Reading Foundation.
Sustained academic excellence is a reflection of excellent teaching over time. We need to ensure we
reflect on what shapes a strong secondary curriculum, in a wide and rich interpretation of the concept of
curriculum in order to focus on quality and high performance and on our journey at Reading School and
looks forward to the future. The Reading Way helps to sustain excellence. It is based on strong underlying
values of excellence, integrity, leadership and community. It has particular regard for the educational
progress, personal character development and well-being of all students.
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Years 12-13:
SERVE (KS5)
US
Inquisitive:
What more can I
do?

Honest:
Who am I?

Positive:
What is my
opportunity?

Courageous:
What is my
mission?

Collaborative:
Where do I fit in?

Considerate:
How can I care
for others?

Generous:
What can I give?

Receptive:
Open:
What can I learn How can I share
from this?
ideas?

Outward Facing:
What lies beyond?

DELIVERY: CHARACTER EDUCATION AT READING SCHOOL
EXCELLENCE
INTEGRITY
LEADERSHIP
COMMUNITY

Departmental & Whole School Academic Learning
Co-Curricular Activities, Pastoral Care and Boarding
PSHE/Floreat & Student Offices
Future Stories Social Mobility Initiatives

DRIVERS: COMMUNITY OF ENQUIRY & PRACTICE
RESEARCH
PRACTICE
VISION
OPERATIONS

Professional inquiry and learning
Professional growth and performance
School strategy and policy
School systems and structures
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GRADUATE

Years 9-11:
LEAD (KS4)
YOU
Accountable:
What is
expected of
me?

THE

Years 7-8:
LEARN (KS3)
ME
Imaginative:
What is possible?

At Reading School, therefore, our curriculum extends beyond the academic and prioritises broader
development, including the development of character. We concur with Ofsted’s view that ‘learners’ wider
development is important to ensure that our young people can prosper, lead successful lives and make
meaningful contributions to society. We take into account aspects of the new Ofsted framework, while
focusing on our values and culture of commitment. Our understanding of the development of character
also incorporates learning from others local, nationally and internationally.
Aristotle contended that the good of young people is dependent on developing both their minds and their
characters. Dr Martin Luther King Jr maintained ‘that the good of true education is intelligence plus
character’. We recognise from this that progress in character is more profound than ‘alteration in long
term memory.’ We also recognise that there should not be any contradiction between learning and wellbeing.
Our approach is ambitious and designed to give students, especially those from disadvantaged
backgrounds the cultural capital and knowledge to flourish. At Reading School, our model is not one of
standardisation shaped by Taylorism (one best way) or Fordism (standard form of mass production). We
need to adopt a positive and proactive approach focused on academic excellence and building good men
and reflect on the values, attitudes, knowledge and skills our students need to thrive and flourish. We
impact values and actions not just memory. We shape narratives in order to nurture positive future stories.
We value high aspirations, encouraging ambition, and commitment as part of a shared process of
collaborative development. High expectations and high levels of support in our programmes and
partnerships help all of us to develop a school of substance and a school of character which can also be
strengthened through programmes and partnerships. Learning from others, going beyond compliance and
incorporating the concept of alignment are crucial in determining positive impact.
Via Redingensis – The Reading Way has been developed over time through exposure to local, national
and international encounters, partnerships, extensive analysis of relevant literature, and conversations
with stakeholders. We are influenced positively by our partnerships with IBSC (International Boys’ School
Coalition), Hutchins School (Hobart, Tasmania), especially for the Power of 9, Auckland Grammar School
(New Zealand) especially for aspects of the ‘Grammar Way’ and approaches to co-curricular programmes
and attitude to competitive sport, Rain Edge High School (Nakuru, Kenya) for integrity, values and
student/community leadership, our Danish partner school in Copenhagen for their approach to Leadership
development and Mental Health and Lunhua Education group (China) for educational leadership and
language learning.
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Character
We believe that character development improves productivity, performance, retention and progression.
We need to focus on developing our ability to see opportunities instead of barriers and respond to setbacks
with resilience, determination and agility. Positive character development should be embedded within a
wider positive culture. Dr Phil Cummins of CIRCLE – The Centre for Innovation, research, Creativity, and
Leadership in Education states that ‘Character Education is the reason we do school.’ In partnership with
CIRCLE, we are seeking to develop a culture of character, a culture of commitment. The agreed purpose
of is to construct a synthesised process of strategic educational support to the school during the period of
transition and strategic conversation that the school will experience as it expresses, aligns itself to, and
embeds its practice within “The Reading Way”. In particular bring leading international practice to the
school’s goals for “The Reading Way” in respect of:
•
•
•
•

Academic excellence
Sporting performance
Service learning and student leadership
Global citizenship and the creation of genuinely national and international pathways of opportunity for
graduates of the school

There are three trajectories evident in world leading practice might be used to improve character education
at Reading School:
1. The best schools in the world are examining character education in depth: The OECD and
the Center for Curriculum Redesign’s 4-dimensional model of education places character at the core
of the work of education. Effective solutions in this area are not off-the-shelf or pre-packaged but
focus on solutions that both build on the work of others and also take into account a school’s unique
context.
2. The best schools in the world are being thorough about educating for character: A strategic
and intentional approach towards character education. We need to work towards systematic formal
and informal means of character education for each student, implementing a range of both proven
and innovative collective, collaborative strategies evaluated for quality and effectiveness.
3. The best schools in the world are measuring what they do: Civic and performance character
can be described and changes in student outcomes in these areas can be both tracked and measured
in a variety of qualitative and quantitative ways. Reading School should develop systems that help it
to replace assertion based on anecdote with knowledge based on evidence.
Scope and sequence for implementation with respect to character education at Reading School therefore
includes the following:
1. Enable effective leadership: consult community and conduct evidence-based cultural audit;
agree on strategies and gain community consensus for the rationale and nature of change in this
area; design school structures to optimise success of character education strategies during the
development of a Framework for Character Education
2. Build systems that work: establish Framework for Character education; implement related
Staff professional learning and performance development; design and implement community
engagement plan
3. Improve student learning and achievement of graduate outcomes: review and align
student curriculum and co-curriculum; implement related student training and development
systems
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Leadership Development
The Reading Way is one that emphasises flourishing, learning, organisational resilience, excellence,
attitude and teamwork. There is a particular focus on improving further the quality of teaching, embedding
a rich co-curricular programme that links with our drive for Championing Character and enhancing social
mobility and opportunity and delivering a national accredited middle leadership programme, strengthening
local and international partnerships including focus on inter-generational work and the work of the Reading
School overseas partnership initiative. Our attention to climate and culture is of fundamental importance.
In addition to ensuring the development of the capacity and capability of the Senior Leadership Team, it
is also important to ensure that distributed leadership characterises the engine room of school
improvement, enabling improved capability and increased capacity. A crucial dimension of the leadership
culture of commitment is a focus on leadership development at all levels, and particularly a sense of
personal and collective accountability for the success of every individual. We believe that leadership at all
levels is essential to this process. We need to develop a culture and embed such accountability in middle
leaders, senior leaders and governors as a priority. Thus leaders can be described as the engine room of
Reading School, at the heart of the drive to improve quality of the quality of education.
Middle leaders especially need to develop a wider vision that is aligned to School Strategic priorities if we
are to continue to improve. Therefore it is important to develop capability and capacity at this level.
Leaders need to be supported and developed and also held accountability. The Reading Way requires and
necessitates high quality leadership at all levels. National programmes such as the Prince’s Teaching
Institute will also have a positive impact in this regard.
At Reading School, it is crucial that leaders at all levels drive consistent quality in their areas of
responsibility. Heads of Department work at the pivotal point of the interaction of principle and practice.
Therefore, Heads of Department should bridge the strategic and the operational. The key elements of
subject leadership are as follows:
•
•
•
•
•
•
•
•

Having a well-articulated, ambitious, shared vision based on high expectations for all students and
an excellent understanding of current thinking and developments in the subject.
Personal credibility in terms of effective pedagogy, subject knowledge and the design of teaching
strategies and resources.
Challenge relative underperformance and balancing control and trust
Model best practice through collaborative working and the development of improved practice.
Effective monitoring, self-evaluation and action planning focusing on driving improvement.
Provision of professional learning and development in order to foster and share best practice.
Working with peers and providing leadership to secure whole-school approaches to sustained high
performance.
Working collaboratively with others in school and teams from other schools /organisations.

On the one hand leaders derive their authority and responsibilities from senior leaders and are accountable
to them; on the other hand they are working on a daily basis with their teams, holding them to account
and also securing their day-to-day engagement and commitment. Leaders at Reading School need to
develop and explore a range of skills and strategies in order to respond to the demands of policy and the
expectations and needs of their team. For instance:
•
•
•
•

The ability to communicate ideas and issues that is engaging, compelling and persuasive.
Demonstrating respect and recognition of colleagues but being willing and able to challenge
through appropriate questioning.
Working through respect and courtesy in order to create a culture that optimises engagement and
commitment and model positive relationships.
Build trust, working in a professionally respectful and mature way

8|P a g e

If leadership increases value by driving performance we needed to engage with a critical mass of leaders
through breadth, depth and pace. At Reading School we maintain that leadership matters to organisational
health. Leadership is best expressed in action and there needed to be a cycle of alignment, execution and
renewal. All leadership takes place within a context.
One of the important partnerships developed which seeks to improve leadership capacity, the quality of
middle leadership and the quality of teaching at Reading School is the Prince’s Teaching Institute, a
nationally removed institution that has the following vision, which is aligned with our priorities and core
values. ‘We believe that all children … are entitled to a rich subject experience, delivered by passionate
and knowledgeable teachers. We re-engage teachers with their specialist subjects, enhancing their
subject pedagogy and inspiring them to bring renewed enthusiasm into their classrooms’. The key
objectives of the school’s programme are as follows:
•
•
•
•

Improve the quality of challenge in their curriculum area.
Extend and enthuse students through subject-focussed activities that go beyond the curriculum.
Encourage staff to explore, develop and share their own specialist subject knowledge.
Raise the profile of their subject within the school and local community.

Modelling
All of us need to model the expectations we have for our boys as they seek to become excellent:
•

Curiosity: Be bold and intellectually curious, Encourage and harness new ideas, from incremental
improvements to radical innovation, and ensure that both talent and skills are evident in order to
successfully execute our strategies. Furthermore, we must actively learn from others – locally,
nationally and internationally. Quality and consistency will always be necessary. We must continue
to ask the right questions: What is our purpose? What is Reading School’s DNA? How can a
characterful approach to the curriculum which also embraces academic excellence be
implemented? How can we ensure the essential ingredients of education are not reduced to an
‘Ofsted curriculum’ but rather shaped by a holistic perspective? Are there secrets to a high
performing organisation shaped by an academic and characterful curriculum? How can we create
a positive legacy that goes beyond ‘balancing the budget, managed mediocrity and mere
compliance and conformity to the changing whims of policy and agencies? What actions should
leaders and governors take in order to implement Via Redingensis – The Reading Way? Above all,
at Reading School we are influenced by the most fundamental question of all: by the time our
students finish Reading School, what do we hope they become?

•

Perseverance: Build bridges of collaboration, and develop the engagement, loyalty, and
commitment that inspire discretionary effort. We need to be brave and resilient as focusing on
achieving academic excellence and developing character is challenging. In addition, we need to
create a culture of commitment to the way of our school. According to Pep Guardiola ‘A team’s
culture is about the conduct and behaviour of everyone involved; it’s working together towards
shared objectives and, as such is an immediately identifiable part of the group’s identity.’ The key
ingredient to this is a commitment to a culture shaped by our values of excellence, integrity,
leadership and community that will enable our school, teams, and departments to flourish.

•

Reflection: Agree that character education is integral to our purpose, cultivate a clear, consistent
set of values that nurture effective behaviours, and communicate a clear and compelling vision of
the direction of travel. We need to be driven by a shared vision and positive values. The 2025
vision for Reading School is to be a flourishing world-leading institution developing academic
excellence in and building good men; a powerhouse of sustained high performance, advancing
knowledge and championing character through our expertise and through partnerships. We will
enrich the intellectual, sporting, artistic and cultural life of our students for the benefit of society.
We will provide an exceptional environment where a lifelong love of learning is strengthened by
the values of excellence, integrity, leadership and community.
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The Reading Way seeks to consider the building blocks for sustained high performance linked to alignment.
Critically, therefore, the Reading Way incorporates a philosophy of constantly looking for ways to improve
further. Thus, the Reading Way incorporates aspects of the findings of Ofsted reviews into the
characteristics of outstanding schools and quality approaches to the curriculum. However, we seek to go
beyond the confines of the Ofsted model. Rather, we seek to build a culture of commitment focusing on
delivering academic excellence and building men of character and to this end are building our own model
of school improvement that features:
•
•
•
•
•
•

The development of a shared vision, values, culture and ethos based on high expectations of all
members of the Reading School family
High quality leadership, including distributed leadership, throughout the organisation.
Exceptional teaching, learning, assessment and feedback to shape high levels of attainment, progress
and achievement
Effective continuous professional learning and robust and rigorous self-evaluation, data analysis and
review (internal and external)
A rich curriculum, within and beyond the classroom, ensuring the needs of individuals and groups of
students are met
High quality partnerships with parents and the community, other schools and networks, locally,
nationally and internationally

We are faced with both challenges and also new opportunities for improvement and advancement as we
prepare in for the 150th anniversary of the founding of the School on the Erleigh Road site in 2020 and
the 900th anniversary of the founding of the school at Reading Abbey in 2025. We need to appreciate that
we have a shared responsibility to maximise opportunities. We need to ensure that our students develop
an appreciation of the importance of well-being and healthy mental health for individuals and the health
of our community. We need to ensure that our students are equipped with a sense of purpose.
In the 2018-2025 Strategic Development Plan, we sought to provide a framework that enables the
following questions to be considered:
1. What knowledge, skills, attitudes and values will Reading School students need to thrive, flourish and
positively shape their world?
2. How can we develop systems and approaches that develop the requisite knowledge, skills, attitudes
and values effectively?
The Reading Way incorporates the best practice of the most successful education systems and institutions
as well as high performing institutions in other spheres of practice. The Reading Way incorporates a
framework which provides an approach that enables/leverages the integration of promising practices
leading to continuous improvement. The Reading Way within the framework of the 2018-2025 Strategic
Development Plan is shaped by the vision and underpinning principles for the future development of
Reading School. The Reading Way is not about prescription.
The Reading Way can be considered a framework rather than a straitjacket and is about orientation rather
than excessive regulation. At Reading School we are committed to helping each student develop in a
holistic manner. We aim to support students in fulfilling his potential and subsequently help shape a shared
future built on the well-being of individuals and the school community.
We believe that it is our role to enable agency through the development of relationships. Relationships
with peers, teachers, families and wider communities shape agency in significant ways. The Reading Way
seeks to incorporate the best elements of national and international practice. Through the framework of
the Reading Way, our students are helped to enable agency. This is evident through the provision of an
environment that motivates and indeed supports students to nurture passion, inspire and flourish. In
addition, we need to ensure that we build on firm foundations. We need to ensure our academic curriculum
and co-curricular offer is rich. The Reading Way provides a way in which our students can navigate the
challenges evident in the 21st century.
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Ultimately, Via Redingensis – The Reading Way provides us with a framework to ensure alignment within
our community to all of this. We need to ensure alignment with vision, alignment with values, alignment
with strategy, and maintaining alignment over time. In this way, our core values of excellence, integrity,
leadership, and community become central to upholding Reading School’s vision of sustained, powerhouse,
high performance.

Via Redingensis and Curriculum Excellence
At Reading School, we believe in the importance of academic excellence. We believe that the acquisition
of knowledge can be considered fundamental in education. In addition, we facilitate students to be critical
and flexible thinkers, building upon a sound basis of knowledge and understanding. We believe that it is
crucial that they analyse and evaluate arguments and to learn to think for themselves, guided by their
teachers, who are subject experts. Academic excellence is enabled by high quality teaching which
promotes learning beyond the specification. We do not teach to the test we go beyond the specification
to deliver a rich curriculum experience. We are influenced by government accountability measures but
they change. We believe that academic excellence should be a constant and that achievement throughout
Reading School should be recognised and celebrated. Whilst academic excellence is a pillar of Reading
School, our underlying core value of excellence goes beyond academic excellence to include a variety of
spheres.
Thus we also believe in curriculum excellence and have a wide definition of excellence which includes
learning outside the classroom. Students at Reading School currently strive for excellence as individuals,
and team members in a myriad of ways. It is important to note that participation in county, national and
international competitions and activities is only possible through the professionalism and dedication of
staff that through their discretionary effort epitomise the Reading Way which encourages both staff and
students to ‘go the extra mile’.
The curriculum is shaped by Intent, Implementation and Impact.
It is further shaped by a number of design principles including:
•
•
•

•
•

Rigour: The academic subjects offered should be intellectually challenging and enable a depth of
thinking and also reflection.
Focus: We should not seek to overload. But rather we should ensure that there is a depth and
quality in terms of students learning. The curriculum should enable key concepts to be reinforced.
Quality is emphasised rather than quantity.
Coherence: Subjects should be sequenced in order to reflect the logic of the academic discipline
on which they draw. This progression should be enabled from basic to more advanced concepts
through Key Stage 3 over two years, a three year Key Stage 4 leading to GCSEs and a two year
Sixth Form leading to 3+ or 4 A Levels.
Alignment: The Reading School curriculum seeks to be aligned effectively with teaching and
assessment practices.
Choice: Students at Reading School are offered a range of options, and are supported to make
well-informed choices.

In terms of process design, the Reading School curriculum is shaped by the following principles.
•
•
•
•

Agency: At Reading School, teachers are encouraged and empowered to utilise their professional
knowledge, skills and expertise to deliver the curriculum effectively.
Authenticity: Students should be able to appreciate and have a sense of purpose regarding their
learning. There should be mastery of academic discipline-based knowledge.
Flexibility: The concept of curriculum continues to be developed at Reading School. In essence
we are driven by a desire to offer a rich, academically focused curriculum that exhibits the
characteristics of breadth, balance and depth.
Engagement: At Reading School we seek to support teachers as professionals to be effectively
engaged in curriculum development. We encourage our teachers to be creative in curriculum
development, under the leadership of the respective Heads of Department.
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At Reading School, we believe that it is important to:
•
•
•
•

Articulate curriculum design principles relating to the framework of the Reading Way.
Consider practices and experiences as exemplification of our approach to Intent, Implementation
and Impact.
Reflect on the links between evidence-based practice and policy in order to shape the framework
of the Reading Way in the classroom and beyond.
Seek to strengthen links and partnerships with the local community including the business sector
to share practices of supporting the development of Reading School students through the creation
of appropriate learning environments.

At Reading School we reflect on the real substance of education, the core purpose. We believe in academic
excellence and building good men. Thus, at the heart of our approach is the accumulated wealth of
human knowledge and what, and how, we impart this to the next generation. The Reading School
curriculum provides the framework for achieving academic excellence and building good men. Attainment
is necessary but not sufficient.
We do not necessarily believe that there must be a tension between an excellent curriculum and successful
examination outcomes. We believe that it is important to have clarity regarding the curriculum. We do
not prioritise testing over the curriculum. Testing is not the curriculum in its entirety. However, we are
mindful of performance measures such as Progress 8 and the EBacc. Positive change to a three year Key
Stage 4. Influenced by the Ofsted report ‘Key Stage 3: the wasted years?’ and also the views of teachers
and students we have recently embarked on a 3 year Key Stage 4 following a 2 year Key Stage 3. Our
positive decision to enact curriculum change was informed by much more than the desire to cover the
new GCSE content. At Key Stage 3, at Reading School, there is curriculum breadth and depth. Students
and staff surveyed are positive regarding the consequences of a shortened Key Stage 3. All students
follow the EBacc at Key Stage 4 and therefore study a humanity and an Ancient or Modern Language.
Teachers of Art and Music are positive regarding the motivation and engagement of students who have
positively opted for their subjects.
How much more motivated and engaged are our students as a consequence of our curriculum
development process and the introduction of the Floreat programme? What is the positive impact of our
Floreat programme introduced into the curriculum? What is the positive impact of the increased cocurricular activities, educational visits and expeditions offered as opportunities to our students? Are our
students now learning more in terms of quality and are there levels of engagement enhanced as a
consequence of our curriculum change? Our answer is a positive yes. We believe that we have used our
academy freedoms regarding curriculum design with prudence and wisdom. We want to revitalise the
notion of curriculum and seek a wide definition of curriculum that emphasises learning within and beyond
the classroom. Academic excellence and building good men is essentially the Reading mission. The
Reading Way incorporates the ways in which we seek to achieve these dual, complementary priorities.
Furthermore, we have utilised the Ofsted working definition of the curriculum in order to improve our
understanding and focus. ‘The curriculum is a framework for setting out the aims of a programme of
education, including the knowledge and understanding to be gained at each stage (intent) for translating
that framework over time into a structure and narrative within the institutional context of Reading School
(implementation) and for evaluating what knowledge and understanding pupils have gained against
expectations (impact/achievement).
We consider that our curriculum should be considered in its entirety, totality, quality and breadth. Thus,
the curriculum experience as a whole should be considered and also how well the Reading School
curriculum enables our students to achieve and progress further. We have an academically focused
curriculum but not a narrow one. Students from all backgrounds have access to a range of rigorous
subjects. Indeed, at Reading School, the notion of KS3 and KS4 could be dropped in favour of a positive
focus on creating a challenging culture in the early years of secondary, and then rebranding the various
stages of a learning journey, for instance, from a foundation stage, to an acceleration phase and a final
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examination phase. We are seeking to successfully operate a shortened KS3 and deliver a highperforming, rich curriculum experience with tangible positive benefit and impact for all groups of students
both at 16 and 18 with valid destinations evident. By offering a longer KS4 we are able to sustain a rich
academic offer, including Triple Science and at least one language. Thus, we are shaped by the key
purpose of the Reading School curriculum providing our students with experiences, opportunities and
qualifications that will shape their future for the best.
Working with local and national partners to improve our practice in terms of quality of teaching, quality of
assessment, behaviour and leadership and management. Reading School is a member of the ‘whole
education’ network which emphasises the importance of a curriculum and a philosophy that attainment is
a necessary but not sufficient condition of education in the 21st century.
One aspect that is emphasised is the idea of a spiral of inquiry that encourages an evidence-based model
of collaborative inquiry. Key elements of this model are utilised by the Peer Review process evident in
Reading Secondary Schools co-ordinated by our Deputy Headmaster We believe that continuous
improvement floats on a sea of focused inquiry and that intellectual curiosity propels change. Inquiry is
about being open to challenge and taking informed action. Appreciative Inquiry is the enemy of
complacency and coasting. We are committed to learning from others.

Via Redingensis and Our Building of Good Men
At Reading School we believe that attainment is not enough. Academic excellence is a necessary but not
sufficient factor in an effective 21st Century education. We also champion the development of the whole
person, taking a holistic view that incorporates the development of character.
At Reading School, we believe in building good men. Building good men needs to be more than a phrase
and this needs to be put into practice. We also need to ensure that the building blocks of character are
firm foundations. Building good men is not a short-term objective and is not an easy objective. Rather it
means that at times we need to be counter-cultural. For instance, we need to strive for high standards
of behaviour. There are some things that we should have a zero tolerance too such as illegal drugs. It is
important that our expectations are made clear. Non-negotiables need to be understood by all
stakeholders. This needs to be reflected in policies that make potential consequences of poor behaviour
clearly evident. It is important to appreciate that a school is an organisation made up of individuals. No
one individual is more important than the school just as no player is more important than the club. The
Jubilee Centre for character and virtues, associated with Birmingham University has provided conceptual
and intellectual grounding of the building blocks, non-cognitive qualities, of character. The drive for
Academic Excellence and Building Good Men is not an either/or situation.
Thus, our aspirations extend beyond examination results, important though they are. As an institution we
need to ensure we are equipped to build good men. Reading School has the ambition to be a worldleading school. We aim to develop a holistic approach to education as encapsulated in our desire for
‘Academic Excellence and Building Good Men’, underpinned by our core values. There is symmetry, a
pattern, indeed architecture to our strategic approach. We need to build on solid foundations and ensure
each pillar is structurally sound and effective. We do not want over strategic architecture to be uneven
or lop-sided. We want balance and quality. This is not greed or lack of realism; rather it is symptomatic
of our positive vision for the future.
We believe that it is important that our students are happy and safe. The House system and the pastoral
system seek to protect, safeguard and then facilitate personal growth. Arguably there is too much
emphasis on the role of the individual and unbridled competition in modern society. There is perhaps a
need for a rebalancing to include compassion, charity, commitment and character within the context of
community. Responsibility to others, to Reading School and to society should be an integral part of the
Reading Way. The term compassionate meritocracy may help to shape our approach to individual and
organisational development.
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Much of this can be achieved in the first instance through the second core value of Integrity and the
strategic pillar ‘Champions of Character’. Attitude is a key aspect relating to our core value of integrity.
Attitude helps to build character and build good men. We can learn from conditions for driving high
performance collaboration and teamwork, known as the “Champions” model developed by Kotinos Ltd.
This Champions model can help shape the Reading School approach and emphasises the crucial
importance of exhibiting the right attitude. This is relevant to students, staff, governors and indeed
parents in a variety of ways. At Reading School we believe that people work better together than in
isolation.
Effective teams deliver outstanding results and sustained high performance.
• Common purpose and mission
• Hard-work ethic
• Attitude and aptitude
• Model for distributed leadership
• Problem-solving mentality
• Invest in each other
• One team philosophy
• Never satisfied
• Structured teamwork
The development of character, attitude, integrity and charity is not icing on the cake, it is an essential
condition for human flourishing. If we downplay the significance of character we are in danger of
diminishing the quality of the education we offer.
We are also seeking to champion the development of a co-curricular programme that maximises student
commitment along with participation, progress and performance. One of the ways that a co-curricular
programme can be enhanced is through the appointment of an Assistant Head with specific responsibility
for the leadership of a first-rate co-curricular programme. In addition, we need to ensure that there is
focus on a more coherent approach to Character Education and maximising opportunities through the
vehicle of a renewed and extended Floreat Programme.
Floreat is a challenging programme bringing to life Reading School’s values of Leadership, Integrity,
Excellence and Community. Through a bespoke programme of Character Education inspired by
International Partnerships and recognised by SSAT, students enhance the soft skills needed for success
within and beyond Reading School. All students in Year 7-10 have a weekly timetabled session. Students
beyond this age group are expected to be putting into practice the skills they have honed during the
programme (for example in Charity Work, Prefect Duties and Leadership Positions). A typical Floreat lesson
might involve:
•
•

Computer-based ‘Portfolio’ lessons, where students follow guided tasks to investigate the theory
behind an idea e.g. The Neuro-Science behind Criticism, along with an opportunity to reflect on
any leadership experiences they have had in the past week
Classroom-based ‘Practical’ lessons, where students apply last week’s learning to real-life scenarios.
E.g. Mock Teacher-Student Feedback Sessions, discussion of the challenges faced & how best to
overcome them.

In the short term, students can achieve a Bronze / Silver / Gold ‘Student Leadership Accreditation’ from
SSAT. In the long term, Floreat aims to enable each student to seize the opportunities that will ensure he
is best-prepared to meet the challenges of University applications, job interviews and social life within and
beyond school. We value participation, progress and performance through demonstrating commitment,
compassion and courage. We want our students and staff to be resilient and prepared for the challenges
of modern life. We believe in building men of character, young men of substance. We need to nurture
integrity and strengthen resilience including improving the awareness of the importance of emotional,
spiritual and physical health. In reviewing national and international approaches to character development
we seek to work with partners to create an inspiring approach to co-curricular programmes of activities.
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We are committed to the raising awareness of positive mental health and the development of courage,
compassion and character. We are committed to fostering a quality of well-being and health. We believe
than an approach to education that is complete or whole, that enables young men to flourish is a necessary
feature of a rich approach to development which complements academic rigour.

Via Redingensis and Our Community
The laudable aim of building good men cannot be achieved by the Reading School staff alone. Indeed,
we need to develop a culture supported by students, governors and parents that agree with the dual focus
of achieving academic excellence and building good men. We need commitment from all stakeholders
otherwise the Reading Way will perhaps lose its direction. We need to ensure that we stay on the right
pathway. This can only be achieved through the strengthening of the concept of community, to include
all facets of the Reading School family. It is important that Reading School acts as the conduit for the
future development of the Reading School family. We need to work in partnership with the different
constituents. It is imperative that we work together and understand the respective roles and potential
contributions and how they link with the whole vision. The vision focuses on the position of Reading School
by 2025 but is not limited to that. We are stewards and guardians of an institution.
Reading School needs to be more outward looking. One eye on the past and moving to the future. Balance
is important. Partnerships are important. We have a responsibility to work with other schools,
organisations and institutions. We have so much to gain from sharing best practice and learning from
others. We need to be flexible in our approach. As a standalone academy we need to maximise
opportunities but ensure that we are not trapped by regulations and agreements that are hard to break.
Trust is a key element in our relationship and partnership building. We need to trust our partners and
they need to trust us. Branding and image are significant. We welcome the opportunities afforded to us
through our partnerships with the Reading Foundation, the Old Redingensians Association and also the
valuable work of the Society Office.
The Reading Way needs to be visible. It should not remain words on a page, but result in positive action.
The three aspects of scope, namely local, national and international are equally important in our vision for
building community and effective partnerships. We believe in the importance of community. We want to
employ staff who support and are committed to our ethos, values and strategic vision and development
priorities. We believe that levels of sustained performance arise from providing an inspirational
environment. In building good men who succeed academically we wish to also encourage an enduring
sense of attachment to Reading School. Not a fossilised view but an attachment that encourages a positive
approach and commitment to playing a role in helping to improve the institution further. We are ambitious
and seek to develop a masterplan that focuses on the development of Reading School’s facilities and
resources. Our aim is to strengthen the Reading School family, nurture the community of current students,
past students, current parents and past parents. We will maintain the essential character of the school
and through strengthening the community spirit, enhance the Reading Way leading to continuous
improvement.
Through the four strategic pillars we focus on the interpretation that many of the answers for
organisational improvement and sustained high performance lay within many of the people within the
organisation. In addition, by seeking wider outside perspectives, we are encouraged to consider ideas
and ask questions. In this way our thoughts and reflections can lead to the development of the best ways
forward for the future of our students, our staff and our institution. The core value of community
emphasises the need for dialogue, communication and social interaction locally, nationally and
internationally.

15 | P a g e

The core value of community includes the internal school community and goes beyond, spreading positive
influence locally, nationally and globally. It should be characterised by the following:
•
•
•
•
•
•
•
•

Empathy based on sensitivity to the needs of others.
Collaborative working.
Commitment and engagement
Questioning and challenge
Recognition and reinforcement
Intellectual humility and recognition of alternative perspectives
Laughter
Internal and external review to support improvement and consolidate success

At Reading School, we believe in the importance and value of community and being outward-facing. The
world is evolving and there is a risk that we will be left behind. We must not wallow in a romantic version
of a past that probably never existed. We should respond proactively to challenges and seek to build a
better future for Reading School. This cannot be done in ‘splendid isolation’ rather we should sustain
current successful partnerships and forge exciting new ones that engage stakeholders in identifying key
drivers for improvement. Crucially, this can be achieved locally, nationally and internationally.
Parental Engagement is a key aspect of partnership work. We would like to acknowledge the outstanding
work of the Reading School Parents’ Association. Parental Engagement and commitment is highly valued
and is a key indicator of support for the ethos and values of Reading School. We are proud to state that
we are working in partnership with parents to help build character and commitment in their son(s). At
Reading School we believe it is vital that we are outward facing and increase our knowledge and
understanding of a range of cultures. The involvement of parents in activities celebrating culture is highly
valued.
It is also important to forge links with different generations. We have much to learn from each other as
exemplified by the intergenerational work being undertaken. We encourage students to be leaders of
themselves and leaders of others. Students are expected to lead by example and be prepared to serve
their fellow students, their House, their School and the other communities to which they belong. The
Reading School Intergenerational leadership and community project is concerned with much more than
just qualifying for entry to University. It is about the promotion of an ethos of continual learning, acquiring
new skills and knowledge, the nurturing of successful relationships and partnerships. They are concerned
with developing the best person you can be, working with and for others. In line with our Grandparents’
day we are seeking to embed a culture of intergenerational volunteering. The Reading School
Intergenerational project is a priority which is in keeping with the objectives of the operational and
strategic plans of Reading School and the charitable objectives of the Reading Foundation. Locally the
flagship initiative, supported by the Reading Foundation is the Future Stories programme.
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Social Mobility
Reading School is a long-established school in Reading with a desire and commitment to serve the people
and community of Reading. We believe that our commitment to social mobility is illustrated by our firm,
sustainable commitment to increasing opportunities and prioritising opportunity for able young people
from less advantaged backgrounds.
The importance of promoting social mobility through the provision of educational opportunities is
fundamental to the Reading Way. Future Stories is an integral, core part of our sustained and sustainable
approach to promoting social mobility. The impact is demonstrated in the positive trend of Pupil Premium
students taking the entrance test. The Future Stories programme is a flagship initiative which is designed
to help able students from socio-economic backgrounds that are under-represented at Reading School to
reach to their potential. Personal stories, personal narratives can inspire us. But it is evident that for many
able young people from disadvantaged backgrounds they do not have people to listen to them. They do
not have the opportunity to shape and articulate their story. Education should be about providing hope.
Hope that through education barriers can be smashed down. That there will be a greater degree of equity
and opportunity will be given to compete on a level playing field. For instance that wealth would not trump
ability or attitude.
What do we need to do in order to improve social mobility?
•
•
•
•
•
•
•

We need to smash down barriers and level the playing field.
We must eliminate educational barriers. We must promote equity of opportunity and maximise
opportunity.
We must work in partnership with the Grammar School Heads Association and the DfE to champion
social mobility by refining our admissions policies
We must work in partnership with the Reading Foundation and other partners to champion social
mobility by enhancing the Future Stories flagship initiative
We must work in partnership with the Reading Foundation and other partners to champion social
mobility by exploring sustainable models of scholarship and bursary schemes relating to Boarding.
We must work in partnership with the Reading Foundation and other partners to champion social
mobility by ensuring that the Future Stories initiative enhances standards through positive impact.
We must enable students from disadvantaged backgrounds to flourish at Reading School and
ensure that their future stories are characterised by opportunity.

In order to ensure that Reading School acts as a beacon for able students from disadvantaged contexts
we must focus on outreach work, policies and support mechanisms through the ‘Reading Way.’ For
instance:
•
•
•
•
•

Improve the quality of classroom teaching
Ensure fairer school admissions
Support highly able pupils through the Future Stories programme and the Future Stories
International initiative
Promote essential life skills, extra-curricular activities and quality careers guidance
Improve access for disadvantaged students to Higher Education and to professional careers

Changes to Admissions policies show the commitment of the Governing Body to facilitating social mobility
through policy, thus complementing the Future Stories approach. Yet it is our student leaders who are our
greatest asset and it is overwhelming to see the number of sixth form volunteers involved in all
phases. Future Stories locally focuses on promoting opportunities and raising aspirations.
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Reading School students should maximise opportunities and seek to work with others to strengthen
networks, partnerships and develop character. It is crucial that we enable students from a variety of
backgrounds to flourish and be engaged in the local environment. We want to support young people to
dream, to aspire and be inspired. Then they will seek to inspire others.
Social mobility through opportunity has different phases with one goal:
•

•

•

•

•

•

Phase 1 Sixth Form Students working in the Local Community It is planned that Future
Stories staff and students will visit at least six primary schools who are involved in Phase 1 of the
Future Stories project with expansion into another three primary schools. This expansion has arisen
from the demand of current sixth form students wishing to be involved in the project. Our work
in the local community is extremely beneficial for both the primary schools and for our students
who are taking a lead role and are a key part in raising aspirations.
Phase 2 Familiarisation Sessions for Disadvantaged Student led by Sixth Form
Students In 2018-2019 this part of Future Stories will involve over 55 students from over 20
schools attending. We aim to have a 100% take up on registering and sitting the tests from boys
who have taken part. We will be providing resources for the children to take home with them to
work on over the summer to keep their minds active prior to the entrance tests. In addition, we
are planning on bringing them back in the summer for a talk by an author run by the LRC. An
addition to this phase in 2019 our students will help to run a summer school for one week at the
end of the summer holidays for this group of students to ensure they are fully ready for the
entrance test in September 2019.
Phase 3 Raising Aspirations Day led by Year 9 and Sixth Form Students for Year 4
students from disadvantaged backgrounds which will involve team building events with local
business involvement. Held at Reading School. Organised and delivered by Sixth Form and Year 9
Reading School students.
Phase 4 Extending student leadership – Scaling up and impacting best practice for
social mobility. Reading School students and staff to be involved in sharing best practice in
partnership with the GSHA and the University of Exeter. Trialling of innovative approaches to
enhancing social mobility both within and beyond Reading School. National Social Mobility project
– Student research (linked to what actions need to be taken before joining and whilst a member
of Reading School for students from disadvantaged backgrounds)
Phase 5 Supporting current students (Years 7 – 13) who come from disadvantaged
backgrounds. Reading School students who are currently from disadvantaged backgrounds to
be involved in a discrete project so that the school is more able to understand the issues facing
them above and beyond the academic strand including working with the families, preparation for
University and beyond including budget planning, cooking skills.
From the Local to the Global. In addition, the importance of learning from other partners cannot
be underestimated. For instance:
• Future Stories International initiative supported by the Reading Foundation
• Sure24/Rain Edge High School and the Richard Childs Leadership and Character Centre
• European links with schools in Denmark, Spain, France and Germany
• Membership of the International Boys’ School Coalition which has facilitated links with Auckland
Grammar School and Hutchins School, Hobart.
• Lunhua Education which has enabled progress with partnerships in China and involvement in
the Mandarin Excellence Programme.

Therefore, the Reading Way is characterised by a local community focus complemented and enhanced by
a global outlook.
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